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ABSTRACT
This report is a non-technical summary of six major

evaluation reports on the Follow Through Program in Rbiladelphia,
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1974-75. Cross-sectional-analyses of February, 1975 achievement data
indicate that Total Follow Through exceeds Total Non-Follow Through '

performance in all test areas in kindergarten-through second grade,
but not in,third grade. Behavior Analysis and Parent Implemented
Hodels generally exceed their district non-Follow Through groupings
at all grade levels, and rank first and second respectively, with the
Bank Street Model in third place. Quasi-longitudinal analyses reveal
that Head Start or Akuivalent experience, length of program exposure,

N and 2ov, absence rates are consistently associated witli higher
--_____p!r_forsae-cs-Im-TE-Wding and mathematics at all grade leifels, K-6.

-Apparently there was sufficient program continuityto produce its
intended longitudinal effect as 59% of,the teachers land 64% of the
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program as a whole, 54% of all children had absenceirates of 15 days
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indicates that 71% of those referred were treated for\ medical.
problems and dental treatment was provided for 85% of\the referrals.
Pre-program questionnaires completed by principals, teicherS and
aides indicate that the majority of principals and teachers had
positive attl.tudes towards the prospective pFogram. (my)
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SCIAI )krt.;

The n:tivity which th ttiet Ota,31 Or Chill torovt regardint;

the originAl, national. VollOw Through i'rogi-Am waa auWirted in

whole or in part by the 1.1. S. Office of Education. Dopartft,nt

of HeAlth. Educatlon, and Welfare. However, the opiniona wx-

preaaed ho.rein do not necoarsArilv reflect 'the, pooition or

policy of the P. S. Office of Education, and no official en-

dorspoont by the V. S. Office of Educat(on nhould be inNrred.
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!litough ViogtaM in Ph1 ludelpht4 tu ti1 to urveu ot

edu,attentl spodoto Implemented tiationallv tIAA %(ta'Vq, sehavtot

tIW atIorational Ovvelopmvot Cottierj Ylociit4 Patritt Edocatoi,

Implemented and Philadelphia P!roceou, In Z.be 14/4--/.'S veer, gtadis,o

K- % ill the Nov modelo ro h t tt ro. 1 1 01,0 Yht C Ii(A0 h were

Ipvetved in the program and conotitute the Total Vollow Through popu'iattort

iTFT). ih tal Non-V011ow 1;hrungh pepulation referred to'iTNY) parallein

the national evaln;tion oample tooted In Philadelphia by Stauford Re eierch. .

-loot itute,

Under lOcal anapiceo the program With eXpAilava Into 46,now orboolo At

the kindergarten level in Marrh, 10S. Vonr,model "optiono" were oelocred

fox implementation which repreuent local 'vavintiona of the Bank _iiil

'llehavior Analyttio Models.

Thim report is a non-technical anmmary Oi nix major evaluation rporto

on thv program in Philadelphia, 1974-7S. Thr tellowing are the major findings:

1. Pupil Achievement

Croaa:-aectional annlyaes of Febrt 191 S achievement 'data indicate

that Total Follow through (TPT) erceeda Total Non-Follow Threugh (TNI) per-

formance in all test arena in kindergnrten through second grnde, but not in

third grade. The Behavior Analyala and Parent Implemented .Modela generally

exceed thei,r district non-Follow'Through groupings at all grade levela, and

rank first and secon.1 respectively, with the Bank Street Model in third

place.
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iinsat-lentitudinal analyses reveal ihal Head art or equivalent experience,

,

.length-of-program 4spoeure, and.low al-Ito:ince rated ilfc cc4sniatentiv aaanciated

with higher perrlmance in reading and mathematics Jo sll grfuie levela, K-6.

11. Teacher and ropil Continuance- Pupil Abaence

Over tble four year period, 19/1-12 to 1(114-PS, there appears to

have been aufficilent program continuity to produce Ste intended longitudinal

offect, Plity-niue percent of the reaehera and n4T. ot the pupila lemained

in the program over the four year span,

.0

Absence data indicate that to the program ea a whole, 541 of all children

had ahaence ratite ;of 15 days or leas. 'In addition, Head Start or equivalent

experience ims constotentlr-associated iolth higher attendance,

Ill. .i..Impertive iervicea and Parent Invoivement

Supportive aervices inf)rmation indiratea that 173? pupae 171X of

those referred/ were treated tor medical prohlems., dental treatment wan pro-

vided for 1611,puptla .052 of the referrala.Y

IV. 1.1..AillTa2a121.111...!" PrePAta'

, Pre-program questionnaires completed by principala, teachers And

aides indtcate that the majority of principals and teachers had poaltive

.
ai.tituder towardn the proopectiva. program,

6
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A

.VUMMARY OF SIX MAJOR-

EVALUATION REPORTS
ON mow THROUGH IN PHILADELPIWA\

1976-1975

The local evaluation stgft preparedsix major evaluayon reports

on the Follow Through Program in Philadelphia for 197471975. This,is

a non-technical summary of those documents (listing attached), The

'reporris divided into five nectimm:

I. PUPIL ACHIEVEMENT CHARACTERISTICS

A. Cross-sectional Data

B. Quasi-lOngitudinal Ditn

II. TEACHER AND PUPIL CONTINUANCE; PUPIL ABSENCE

A. Continuance and Transience Among

Teachers and Pupils. 1971 - 1975

B. Follow Through Pupil Absence Rates

'II/. SUPPORTIVE SERVICES.AND PARENT INVOLVEMENT

A. 'Supportive Services In Follow Through

H. Parent Involvement in Follow Through

IV. EXPANSION PROGRAM: PRE-PROGRAM DATA

V. SUMMARY AND CONCLUSIONS

GLOSSARY

4
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I, PUPIL ACHliNEKENT CHARACTERISTICS, 7:F3l.ReAM' 39V5'

The findings of thtn section are based i)0 ?Alt3; ot prf.41,/

performance on eity-vide tests admieistered io I9T5. fft-

stenford Early School Achievement Tent (SESAT) idmintetered.in

garten, and the CaliforK1a Achievement TeSt:(CAT) in all other eradee.

The data are examined both from a cross-seetionai and A quaet-loogi-

tudiralpoinr of view. Frem a crone-sectional perspective, comparisons

are made between total groups tested in Februaty, without reference. to

such.factors as length of program exposure 'or previous...Head Start nr

equiyatent experience. /From a quasi-longitudinal perspective.in con-

treat. those pukas who have received the maximum desirable expodure to

the model (i.e., kindergarten - one year, first grade - ruo years, etc..)

and who have had priorAlead Start or equivalent experience receive ear-
S.

ticular focus.

A. Cions-Sectional Data

1 C9siesipon of 41_1 Gros s in Terms of Mean Score Differences

and PercsaLaBEI_Epria_pbove 'the SOrh and below the 16th

National Percentile F!bruary_1275.

A primary form of cross-sectional analysis is the comparison of

Total Follow Through (TTT)
1

performance with Total Non-Follow Through

:(TNF)
2
perforMance on three criteria, i.e., 1) mean score, 2) percentapes

above the 50th percentileohd percentages below the 16th percentile.

1

TFT g-3 pupils within the seven instructional models in Philadelphia namely
Bank_Street, Behavior Analysis; Bilingual, Florida Parent Educator,
Parent implemented, Philadelphia Process asd EDC (Educational Develob-
ment Center);

2
TNF * Ke3 pupils paralleling the comparison' group, employed in the

.National.Follow Through-Evaluation.
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When TFT t.i 411 thrtA!,

superior perlrormance in all lest area 6E the kindergarten 4;11 firfit

grade levels on mo.Ail prforr.,mfic imd percentage above the SN:i pentile

in all test area al 01! !ilollegvMe level. TFT fail9 co i-!Need

'MP' groupings in third grade.

_ .

In terms of specific model performance the Behavior Analysis.an

\Parent implemented Models i?e latter is a single sehool model. tov,(.ver)
-

Ipenerally exceed their di 'rtct NTT (Non Follow Through) vouninq at

all grade levels. The Ban'e, 're,4A and EU Modela exceed their district

iNFT groupings at grades K-2. Philadelphia Process exceeds its 411,rivt

NFT grouping at K and I, and the eemaining two models (Flaridayarent

and Bilingual) do so at K. and 2 respectively.

2, Inter-Mod.siSseariimes in Terms of'Rankings on Mean

Raw Score (SESAT) or Mean ADSS Scores.(CAT), February.

1975.

In kindergarten, the Florida Parent, Model ranked first overall, Bank

Street ranked second and Parent Implemented third. first grade,Alehavine.

Analysis ranked first overall, Hank Street second and Florida Parent third.

In second grade, Behavior Analysis ranited Hirst, Parent implemented' ranked

second and CDC third. In third grade,Parent Implemented ranked

Behavior Analysis ranked second and Philadelphia Process third.

Yhen all grade ranki ar.- combined, the ranking procedure indicaies

that the Behavinr Analysis Model ranks first overall, the Parent Implemented

. Model second, and the Bank Street Model third.

In kindergarten, the scores for Environment, Mathematics,
and*Total Battery were selected for analysis.

An grades 1, 2 and/), the sexwes for Total Reading, Total
Language and Total Battery were selected,

9

Letters and Sounds,

Mathematics, Total
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3. Cr;pari44)-n of Mid-',4'ear 117% :.:rfs3rt.:.

of-Year Performanec- dn tho SES)I4T and CAT, in le.rt-,N

;:itional Pupil Percentile RankN correspondinp, Mea

Sf.::Jtea,

.1leausemonsmrarsErmaArraca loMaalibuayee

The findings in this section should be regarded with ..one degree ofcaution,

since,crpartsnps ir =ade between .rid-year and' end-*1-4.f_ar testing periods in-

volving different norrs tables and.Ciffere'n: PUPilf/4 010V4 th testA5lublishers

.Midicate they are cotvaratili- in .z0dition. iergarN,41 tent data for the

Parent 16p1enented 46del were al)t, thereFore could not

be_included n th analls,

Overaii. r'Ae /97t.-1975 results indicate tl4t 71,7 exhihets higher

centile rankinF-, thao in 1973-074 At all grade leveln,

than THFin grales K-2,

. and gains mire

At the kindergarten levet, among the model, all models shewed'conaiderable

gain4 except the Bilingual Model-which registered slight gaAns (and Parent

Implemented for which data Were.unavailable) first grade.; the strongest

gainti were registered,in the language areas and spelling with the Bank Street,

Fehavior AnalysiS,and Florida Parent hodels reeoTding substantial gains overall:

Whereas ehe Behavior Analyiils tiodel waned moee in language 4nd reading, and

the Florida.Parent Model gained =ore in language and mathematics, the Bank

Street gOns were fairly equally distriltuted across all three areas.

In second grade all Follow Through models registered sizeable gains over

last year's pupil percentile ranks, and in third grade the. Philadelphia Process,

Behavior 4Nnalysla mid Bank Siieet Models gained most.

I 0

-4-
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VA(4

A:ft ,5q;a,rvoiort !te prarim vas ex-
.

ten-k4 kk aft.er the. -,d-year proArom in-1975,N

The tet. ',tt4tA 4Yit.:t4;14:1 "broelin' measures l'or the fourth

.grade prc,,Arim, dnd informatioo on rpilcu Through 1"graduites." Re.sults

indicate thipt the: Implemented, Ban.* Street 4nd Philadelphia Pro4:eii.s

-,444e15 el14r, .a-,.ond and third, teopet'tively at that grade

1)3E4

_The follit 4oalves are 10&aeit_on locally Uevelod

longitudinal file containing-records of a/1 pupils ever en-

rolled ia the program for five months Of more in any year°

As 'already noted, file data for children who have receled

the maximUm desirabie exposure to the model (i.e,, frIr.Aer-

gartea year, first grade - tt.4-o yeat5, A:;nd who.

had or did not have previgf; Head Start ex-

perience dre of primary cance,ra\in these analysep to

addition, rAt effect of pupil' absente rate p,:rformance

is examined. PaeternIt of cortavity of these effects over

the years are also presentod,

The Effect of ti46ad StartaLlItilyaleotkpyrienc,!

For-TFT d.Read Start effect is observed (i.e., higher

eriormance by mIxigum expoSure pupils with prior Redd Start ttiAn by:max-.

imug exposure pupils without Head Start) for both reddia aad mathematics

strongist Redd Start effectS in reading occur tn h_e

1
-

-5-
,
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aan;4 Street ,4n4 Pntliie,elphta r

awd In the isarent
P.

-rclAratt) KrAde
1r= t,Allitf=.076it.-L._.

iA the Patent /f.:!-.01.1te:1: detii fc't tte proi,7;r rr:

5tradeV an In th.! St'reet anj Beh4Ote:4t Analyttl Xode?,i the tglt-
.

prograz,, FradetL

For 6r,:qr of f-z,ur yfctc zt ftt-r4-tf :1-tart ef:Wt

t. TFT at grade K-t in readinA ari& ?Jade 3 in z..21theto.ti,-.1i. "r;t, c

1101A.;:li, of effe!.i ,Iver thc! fo4r yea,r6 1:r-fokin4 in Ow PArC t Ittointed

Aad the fitlit;gul and z!.athetir. tchc pr:ogra

yeari3. In the, p.'.o:It-nrogultt grid4j,

analy t'4odel bc!fpt conniTtency of tead Start effezto in re4ding

and the Ban;i Stree't a6d Beha tor Analy5i5 ;tAole/4 belwz:c01.15igtenc-i

of itead.Start eff4:t9 in Inathet*ttc.

2. Vfe: Effect .of Xa*icim

TFT Olicun an ell4;4Ti! effect (1,e,, htRher perfomarpre

;lupin b4 ts& progran than-by the eotai Irouo of oopifqt)

forLAIrb readigz_ind mathe7*ticli at all Blker, 1-6. Strohviesit cwwiqre

effezt& readloA occur In Che Uhivdor Analy415 arid the ;Parent I

nodelg for both the preigrat, Ind the pont-wogra gradol!, The tirrongefit

p000re effea in matbr-,,attcn occur IP the Patent ImplertenteC Behaivint

-AnalyA4 end the Sank Street M*deig ier the oroivrati grAde and in.the

Parent ip-plettented 4nd Philadelphia Proceg Mddeln for the
- /

gradent

pont-prograz

Over the yearn, TFT ghovg cori.tiigtr7 at ow,.,,gre effertt, at

1.2

1
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all grades,(1V-6) lor all tests exdept secOnd-grade reading:. For the program

grsdei,,greatest censistency of exposure.effects is found. in the Behavior ,

Analyal*Model-fnr both t;FIrreas. In the post program grades greatest

consistency ii found in the Behavior Analysis., Bilingual and PareFt Implemented

Models for bbth test areas, and in the Bank Street Model:for mathematics scores.

The' Effect of Absence Rates.

For TFT. an absen e effect (i.e., higher performance

by pupils with fewet than sixteen days absence) is found_forbon_readIng

and mithemaYics at alljrades K-6. The strongest absence effects in _reading

are fpund-in the EDCModelsfor the program years and in the Behavior Analysis
4

Model for the post-program grades. For mathemaqcs. the strongest absence.

,effeci-s are found in the...Bank Street. Model for the program years and fo4 the

post program grades in the Bank Street and.PhiladelphiaProcess Models.

The above findings inditate that the Total Program-aggregate (TPT)

shows consistent effects for Mq0d. Start, exposure and absence rates as might

:4expecteli. In particulai- models (rv.ably itehavior Analysis, Parent Im-
,

...____:plemeristed and EDC, hut aajw Philadelphia Process_and Bilingual), the effects

are more frequent. stronger or)Mort consistent than in the remaining mOdels.

-
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II. TEACHER. PUPIL

, A. Coniinuance .nd TenitslesisfLAM2ALIeT[shirs and Pu Ils in

the Follow 1111-c).ilh PrograM,1971-1975

S.

As in previous years the program-ah.a whole shows adequate program

continuity to guarnntee its intended longitudinal effect. Of'the 350 teachers

, -
assigned to the proRram during the four-year-périodi 1971-72 to 1974..71975,

208 (591) -remained in the program.

A total of 7,936 pupil,s,.wereidentified es initielly'en-
.

tering the program between 1971-1972 and 1974-1975. __This figure re-

tesents thotchildrenliffio,had exposure to.the_program'for at least

five months in any givep year After entering overrhe. four year span.

Of these, 64% remained througli 1974-75. .The retention rate for those

pupils entering the with Head Start or e9uivalent,experience

was 73% over the four years., while thejate for the'non-Head Start

group WRS 581. As in 2revious years, theh, Head Start or equivalent

eXperience -continues to be associated with-higher retention.

ftceltcomparisons irkicate thW( the highest continuance'rates

for 'Dot:h the total Follow Through group andjor the Subgroup with

Head Suirt experience were consistently found in the Bank Stveet

Modrit, while ihe Florida Parentand Bilingual Models showed the

moei: PuOil mobility.

14

-8-

4.
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B. PO/How Th ugh Pupil Absence Rates'

Follow Through program absence data for the 1974:1975

school year were tnalyzed acCording to six-absence intervals, 0. 1-5,

6-15, 16-35, 36-75, and over 75. In ihe program as a whole, across

all models and all grades ,(K-3), 54%.of ail children had absence rates

of 15 days or less. The three highest.ranking models were EDC (61%),
.

Bank Street (58%) and Behavior Analysis (54%). When HS pupils were

compared with NHS pupils in this low absence category the difference

was ten pei.centage points in favor of the HS group.

Ue

At the.S.indergarten-level, the absence rate was high (i.e.,

attendance was poor) in. all models with 70% of all.kindergarteners

absent for more than.15 days.. The EDC, BehaVior Analysisand

_Bilingual Models had the lowest kindergarten absence rates with 39%, 32%

and 32% respectively, When HS pupils are compaied with NHS pupils

the difference is 7 percentage points in faVor of the HS group.

In first grade, across all mOdels, 53% of the pupils were

absent only 15 days or less. The EDC Model had the highest percentage

of:children (63%) in this low-absence category, followed by Parent

Implemented (59%) and Bank Street (55%). Again the HS group shows

better attendance rates (60%) when compared with the NHS group (51%).

In second grade, 61% of all pupils were absent no more than 15

days, with.the EDC and Florida Parent Models showing the highest per-

centages (70%). The HS group had (69%) aS compared with the NHS group

(57%).

15

--9-
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At the third grade level, an even greater majority (67%) of all

,

students was found to be absent 15 days or less,i.e., attendance was

high. *Model differences showed 78% for Bank Street, 71% for Behavior

Analysis, and 68% for EDC, Parent Implemented and Philadelphia Process.

The HS group had 73% in this low absence category while the NHS group

had 63%.

Thus, as was found in 1973-1974, absenteeism was highest at the

kindergarten level and lowest in third grade, i.e., progressively -lower

absence rates were found at each higher grade level. HS attemlance

rates were lAgnificantly better than NHS rates at all grade levels, as

was the case in 1973-1974.

16

-10-
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IiI. SUPPORTIVE SERVICES AND PARENT INVOLVEMENT

Supportive services and parent involvement information was -

collected by requesting that agency and school personnel complete

monthly recording forms developed by the evaluation staff,

A. Supportive Services in Follow Thcough

Medical services information indicated tha,t despite the

fact that seven schools had no medical contracts until January,

075' or laL,r, 1732 pupils (71% of those referred) were treated

for medial problems by contracted services. Apparently one of

the major reasons why thildren who are referred do not receive

tteatment is that parents are unable to or, in any case, do not

keep appointments.

Dental contracts **ere negotiated.somewhat earlier and

1611 pupils (85% of those referred) Were treated. In addition,

five schools utilized non-contracted agencies Where 571 more

.children received treatment, i.e., a total of,2,182 pupils were
,

treated for dental problems.

Due to increased personnel costs, psychological services

were minimal with only 9 of 18 schools having any form of contracted

service. As a result, 192 pupils (57% of those examined) were

treated for psychological problems

In terms of .ecial services, 9,396 home visits were made

during the school year and 4,968 (82%)
1
families received help from

social service personnel.

1

This figure may be somewhat inflated since it was not possible to
determine whether the same.or different families.were being reported
each month.
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B. Parent Involvement in Follow Through

Parent involvement in the prograM continues to function well,

-

with only one Policy Advisory COmmittee (PAC) operating at a minimal /

level at one school site. Fovrteen of the 18 Follow Through schools

sts.!!t!eeded in involving at least 70% of the parents in one school

meet17-17, or affair during the year-and in working with at least two

ccmmunity groups on a common project. Follow Through parents also

- donated a iotal of 0,,483 volunteer hours to the,program during the

course of the year.

1.o addition, the"Model Management concept, which enables parents

to meet, on a regular b4is, with principals and school staff and en-

gage in shared management and problem-solving, continue!, t-G be opera-

tional throughout the program.
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IV. EXPANSION PROGRAM: PRE-PROGRAM DATA

The Follow Through Expansion Program.involves 46 schools in all

eight districts. The program was instituted at the kindergarten levi,1

in March, 1975. Five model options. Were proposed for implementation on

the basis.ofl'previous evaluation findings regarding the original Follow

Through Program in Philadelphia. Of these, four were selected by the

participating schools:- Option 1: a loCal adaptation of the Behavior

Analysis Model, Option 2: a Behavior Analysis/Bank Street combination,

Option 3: a Behavior Analysis/Bilingual
combination not selected by the

participating schools, Option 4: a local adaptation of the Bank Street

Model and Option 5: a. Bank Street/Bilingual combination.

/Pre-program questionnaires were completed by principals (41),

resource'lea0ers (10), teachdts,(125) and aides (79). The questionnaires

yielded background information on program personnel as well as pre-proiram,

attitudes. The findings indicate that ihe majority of principals were

satisfied with the model assigned to theirschool, and that they expected

Follow Through to have a strong effect on pupil_achievement, parent par-

ticipation,.staff development and the motivation of instructional personnel. .

Sixty-seven percent of the teachers also evidenced po8itive reactions to
. the news of .the expansion program. Option 4 teacher's elicited tbe highest

percentage of positive responses (84%) and Option 1 the lowest (49%).

Aides indicated increased-clarity after training but somewhat lower

enthusiasm, possibly due to previous training which emphasized a differenC%

instructional orientation at the kindergarten level.

-13-
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In tedts of achieVement'fiaaed 4M cross-sectional analysea Total Follow

Through (TFT) exceeds the'Total NonrFollow'Through (rNF) group in all test

areai in kindergarten am; first gradep'and in.all test areas on mean per-

formance and percentage above tHe 50th percentile in second grade. However,

TFT fails to exceed TNF in third,grade. The Behavior Analysis-and Parent

Implemented Models generally exceed their district NET groupings at all

grade levels, and rank first and aecond respectively with the Bank Street

Model, in third place.

COmparing 1975 results with 1974 results, keeping in mind that different nl

tables,Were,employed, TFT exhibits higher percentile' rankings' at all grade

levels (K-3). in 1975.

As part of the local exp nsion.of Follow Through the:program was extended

into fourth grade at the oriimal 16 schools in March, 1475. Baaeliqe data
0

indicate that the achools in the Parent ImpleMented, Bank Street and Phila-

delphiajrocess Model sites rank first, second, and third respectively at

that grade level.

.
Quaai-longitudinal analyses reveal in both reading and mathematics at

all gradejevels (K-6): 1) a Head Start or equivalent experience effect, 2) an

\

posure effectand 3) an absence effect,:i.e., higher performance levels

were evidericed for pupils with pre-school experience and/or maximum exposure

to the model and/or.low absence rates.

\

Sufficient program continuity was evident over the four years, 1971-72
\

to 1974-75 tO produce its intended longitudinal effects'. Fifty-nine percent

\

of the 350 teachers assigned to the program during that time remained in the
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program. Of the 7,936 pupils who entered the program during this- four-year

period, and remained for at least five months in each succeeding year, 64%

have remained.

lp the program as a whole, 54% of all children had absence rates of only

15 days or less. ,Absenteeism was found to be:highest'at the kindergarttn level

and lowest in third grade indicating a steady Trogression foward decreased absence

rates at eacji higher grade level: Higher attendance Was consistently assOciated

with Head Start.or equivalent experience.

Supportive services inforMation indicates that 1,732 pupils (71%

of those referred). were treated for medical problems and 2,182 pupils

were treaied for dental problems. Due to intreased personnel costs,

psychological, services were minimal and only-192 pupils were treated fipr-

psychological problems. In terms of social'services, results;indicate

that 9,396 home visits were made during the school year and that 82% of

the Follow Through population received help of a social service nature.

Parent involvement information indicates that the parental comlonent

continues to functionmell, with only, one PAC operating at a minimal level

at one school site. Follow Through parents donated 47,483 volunteer hours

to the program during the year and the model management concept continues

to be fully operational.

Pre-program questionnaires in a-:e Follow Through Expansion Program

completed by principals, teachers and aides indicate that: 1) the

majority of principals were satisfied with the model assigned to,their

schoOl, and expected Follow Through to have a strong.effect on pupil

2 1
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achievement, parent participation, staff develoiment and the mctivation

flof instructionat_personnel; 2) the majority of'teachers (67X) evidenced

poeitive reactions to the prospective program with. Option 4
1

teachers

eliciting ihe highest percentage of positive rraponses (84%) and Option 1

the .,:west (49%); 3) aides indicated increased clarity after training

but somewhat lower enthusiasm possibly due to differences in previous

training.

2

A local adaptation of the Bank Street Model.

A local.adaptation of the Behavior Analysis Model.
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GLOSS/are

BANK STREET MODEL:

The ulcimate ebjeetiVe of the Bank Street approach is to enable che child
in his initiel Years of schooling to build a positive image of himself as a
learneir. The teacher introduces activities anclplans events, but teaching
is in 'terms of how the individual child responds with a stroeg emphasis on
diagnosis and individualized follow-up. The curriculum progresses from child-
oriented to social content within the context of relevant Classroom and com-
*unity themes. in reading, a traditional basal approach is.employed utilieing

. the Bank Street Series.

BEHAVIOR ANALYSIS.MOBEL:

\e
Primary emphasis Is given to the basic academic skills of reading, arith-

metic asel handwriting, using programmed materials and a token economy. In
reading,the McGraw HilleSullivan Series islemployed, which is a programmed
linguistic approach .1;ith a strong deco4ing emphasis. -

BILINGUAL MODEL;

The program is desigeed for Ble(a ena P%eTto Rican children, and addresses
itself to both linguistic end cultural d.;!:ferenees. Instructien is initiated
in the child'e dominant language, and bicultural experiences are an Integral
part of the program. In Philadelphia, the Lippincott Reading Seriee le employed
at tar) sOools. Thie is a liegUistically-oriented basal. approach. In additipn,
the Solar Spanish Reading Series is utilized for. the Spanish component. At the
third schcol, the Bank Str6ee Series is used for English and the Laidlaw Series
for Spaninh.

EDUCATICWAL DEVELOPMENT CENTER (EDC)2

This approach stresses the "open classroom," attempting to be responsive
to the individual needs of children while simeltaneously taking into account
the particular talents and styles of Individual teachers. Traditional academic
skills aree Important., bet children have the chance to pursue them in more flexible,
self-directed ways. In Philadelphia, two schools otilize the Lippincott Series
for reading, although the Encyclopedia Brittanica, a language-experience approach
is uaed at one of these schools in kindergarten. At the'third school the Houghton
Mifflin Series is utilized, which Is a traditional basal approach.

FLORIDA PARENT EDUCATION MODEL:

The key element ef the program is the training of community peeple in the
combined role .of parent educator and teacher aide. The parent educator maaee
periodic home visits to demonstrate to'the mother learning tasks aimed at
fostering the child's development. In Philadelphia, the McCraw Hill-Sollivan
Reading Series is used at both schools in'this modele although at one school
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B. R. L.-Suilivan (a programmed linguistic approach) is used at the kindergarten
level, and at the other school one third of the classes employ the Rank Street
Series.

PARENT INPLEMENTED noDEL;

Parent involvement IS the keynote of this model, which is represtinted by
one school.. 'However, it ahould be noted that the parental component has been
a wiority area throughout the program in Philadelphia. In.1968-1,69, the
Parent Board:#elected the Philadelphia Process approach for the instructional
component Wtit'in this model. In reading, the Scott-Poreaman Series ig utilized
which emplalWa,traditionA banal approach.

PHILADELPHIA PRCCESS MODEL:

The focus'o4'this program is a process approach to learning ustng the
AAAt science marrials as a prototype for teaching in atl curriculum arean.
In reading, the hcCn l tUivan Setiea is ell-101;yed at two schoo14.
using'the Sank Street Seriet as 0 supplement, The third school uses thk
Lippincott Serie.

-
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